QUALITY LEARNING ENVIRONMENT — DRAFT-June 2012
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MISSION
Chinook’s Edge School Division will engage every student in meaningful learning by challenging, encouraging and believing in them.
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VISION

Chinook’s Edge School Division will be universally recognized as a collaborative learning community where learning is personalized for

all students to achieve success as compassionate and innovative global citizens.



QUALITY LEARNING ENVIRONMENT (QLE)

BACKGROUND: Why is this document being developed?

WHY IS THIS FRAMEWORK BEING DEVELOPED?

e If we believe that continuous school improvement and student success in their learning depends on
the quality of instruction in classrooms. We need to begin a conversation about effective
instructional practices. '

e The catch is, how can we have in-depth conversations about effective instruction if we don’t share a
common language? '

e To develop a common language, we need to identify — with your help and guidance — an
instructional framework that defines and provides a common language and identifies core ideas of
what is important around effective classroom practice (Westerberg, 2009).

The Quality Learning Environment is a framework that will: The Quality Learning Environment
is not:
e Bring the Chinook’s Edge mission and vision for leading and e Central office’s latest idea...or
supporting learning to life with a focus on ALL students for both the next fad in CESD.

administrators and teachers.

e Acknowledge the current work of teachers in providing quality
instruction while challenging us to continually grow in our
instructional efforts to improve learning for all students.

e Enable all teachers in Chinook’s Edge to reflect and engage in
conversations about the craft of teaching.

e Create a shared understanding of the core principles which guide
our beliefs about quality teaching and learning. These shared
understandings are based on what works best to help students
learn (Mourshed, Chijioke, & Barber, 2010).

e Align and refine the focus for current and future initiatives in
Chinook’s Edge as we strive for continuous improvement.

e Guide the work of all instructional leaders (principals and vice e An evaluation tool for
principals) in supporting teacher growth and development. teachers.

e Upon completion, have commitment of all teachers and e “Something” that “some”
administrators in Chinook’s Edge to use the QLE to engage in schools will do...

conversations and practices that lead to a culture of continuous
improvement in teaching and learning.




BELIEFS/ASSUMPTIONS ABOUT TEACHING & LEARNING:

This framework is being developed on a set of beliefs and assumptions which have been drawn from research
on teaching and learning:

e Highly effective teachers are the key to student learning and success (Marzano, 2007).
e Student learning and success can only occur when we, as a system, continually focus on improving
teaching and learning practices in classrooms (Mourshed, Chijioke, & Barber, 2010).

e “..the most significant in-school factor affecting student achievement is the quality of teaching”
(Hargreaves & Fullan, 2012).

GUIDELINES FOR DEVELOPMENT:

e The QLE will be based on sound educational research related to teaching and learning.
e The process will build commitment rather than compliance through a process of authentic,
transparent engagement of educators throughout the district.

e Updates will be provided to staffs through school based administrators and key teacher groups
(Teacher Matters, AlSI, and Special Education Liaisons).

e Updates will also be posted on the following site: http://cesdgle.wikispaces.com

WHERE HAS THE DATA FOR THIS FRAMEWORK COME FROM...SO FAR?

e [tis critical to hear the views of multiple stakeholders in the development of this framework.

e The following plan and timeline of the process to access the voice of stakeholders can be found on
the QLE wiki — it will continue to evolve as we work through the development of this framework.
http.//cesdqgle.wikispaces.com/Stakeholder+Input+Plan

A NOTE ABOUT THE FRAMEWORK:

The framework and description of the elements of a quality learning environment below are intended to
outline high leverage points around instruction. The focus of this framework is on instruction (teaching and
learning) and what works best to help students learn. This framework does not include everything that
happens in schools. We acknowledge the critical importance of the need for such elements as strong
classroom management, the need to create global citizens, character development and connecting to

community. We believe that many of these elements, although not specifically identified, are embedded in
the big ideas within this framework.


http://cesdqle.wikispaces.com/
http://cesdqle.wikispaces.com/Stakeholder+Input+Plan

THE CORE OF THE FRAMEWORK

AT THE CORE OF THE FRAMEWORK, WE BELIEVE RELATIONSHIPS AND STUDENT ENGAGEMENT INFLUENCE AND ARE
INFLUENCED BY QUALITY TEACHING AND LEARNING.

Relationships

Improving

learning

for all

students

Student Engagement

RELATIONSHIPS: TQS: KSA 1 (application of pedagogical knowledge based on contextual variables); KSA 6 (create and
maintain environments that are conducive to student learning); KSA 10 (establish and maintain partnerships among
schools, home and community, and with other schools)

Essential Questions:
e What will | do to establish and maintain effective relationships with students and parents?
e  What will | do to communicate that | care about my students and their learning?

e What will I do to create and foster a culture of belonging?

A. Academic Development through Relationships:

- “If a student feels a personal connection to a teacher, experiences frequent communication with a teacher,
and receives more guidance and praise than criticism from the teacher, then the student is likely to become
more trustful of that teacher, show more engagement in the academic content presented, display better
classroom behavior, and achieve at higher levels academically” (American Psychological Association, 2011, p.
1).

- Staff collaboratively communicates and plans for a “We-Expect Success” attitude at every turn. Teachers
believe and communicate: (1) what we are doing is important; (2) you can do it; (3) We are not giving up on
you (Westerberg, 2009, p. 7).

- Ateacher-student relationship of respect contributes to student energy and motivation for learning. A
student’s belief that he or she is valued by a teacher will more likely empower the student to take on the

challenges and risks that are part of the learning process (Tomlinson & McTighe, 2006).



B. Social Development through Relationships:

- Students who feel valued and have a sense of belonging at school demonstrate increased success socially,
behaviorally, and academically.

- The teacher demonstrates a genuine interest, respect and involvement in the success of all students.

- The classroom feels like a place where students want to be. There is a culture of mutual respect between
students and between students and teachers (Goodwin, 2011).

- The teacher establishes and reinforces clear expectations and routines for high standards of behavior
(Goodwin, 2011).

- The teacher provides students with tools, strategies, guidance and responsibility to fix problems they have or
created (Curtis, 2011).

- Staff facilitate and structure processes so that one staff member is assigned to connect with each student in
the building which, in turn, allows a teacher to know and demonstrate knowledge about an individual

student’s background, interest, strengths and academic needs (American Psychological Association, 2011).

C. Student Success through Parental Relationships:
- The teacher demonstrates a genuine willingness to engage parents for the success of their child.
- The teacher strives for a teacher-parent relationship of respect and open communication to meet the specific
needs of the child.

- The teacher welcomes and encourages parent and community involvement.

STUDENT ENGAGEMENT: TQS: KSA 7 (translate curriculum content and objectives into meaningful learning
activities)

Student engagement is measured by the extent to which students identify with and value schooling outcomes, have a sense of
belonging at school, participate in academic and non-academic activities, strive to meet formal requirements of schooling and make
serious personal investment in learning (Alberta Education, 2011).

Essential Question:
What will 1 do to engage students Socio-Emotionally, Institutionally and Intellectually?

To promote student engagement, the student is able to clearly see the learning goal and:
e Understands what is expected;
e Sees the content as relevant and meaningful for his or her future;
e Believes he or she is capable of succeeding;
e Feels accepted and supported by the teacher (Wiggins & McTighe, 2007).




3 Types of Student Engagement Important to Support Student Learning & Success:

Definition

CESD Quality Learning
Environment
Connections

Enabling Conditions

Indicators

Types of Student Engagement:

Socio-
Emotional

Institutional

Socio-Emotional Engagement

e Participation in the life of the
school (belonging)

e  Relationships

School teams, clubs, student voice,
mentoring, emotional support,
character education, positive
relationships, student leadership,
volunteerism (Dunleavy & Milton, 2008)

e  Connection to adults in school,
developing:
o  Character
o  Friendships
o Interpersonal skills
o  Sense of belonging

e  Students enjoy school
environment and feel safe

e  Student growth in emerging
citizenship

Engagement of Whole Child

Institutional Engagement

Participation in the
requirements for school
success- (“do school”)

Clearly Identified Key
Outcomes

Balanced Assessment
Practices

School policies and
processes and
expectations that
encourage and support
student success

Teacher and parental
encouragement

Success in school
Complies with school
expectations

Orientation to good work
and personal responsibility
School completion

Intellectual

Intellectual Engagement

Participation in [their own] learning
with serious psychological and cognitive
investment (Heart in Learning)

Purposeful Instructional Strategies
Personalization of Learning
Balanced Assessment Practices

Learning that is meaningful, challenging, and
authentic that has impact beyond the
classroom

Knowledge-builders, problem-solvers,
conceptual thinkers, [critical thinkers,
inquiry-based], confident learners, [life-long
learners] (Dunleavy & Milton, 2008)

Note: these clarifying pieces below would be added as supporting items to chart above and via “clickable”
hyperlinks from chart headings to different pages with each heading and content below...



SOCIO EMOTIONAL ENGAGEMENT:

e Collaborative, responsible and flexible

e Socially engaged- participate in the life of the school and will experience success academically and behaviourally (Dunleavy
& Milton, 2008).

e School Culture foster safe and caring environment where students collaborate with peers & peer relationships are fostered
e Students are involved in and have numerous opportunities for which to be involved in extracurricular activities

e Fostering beyond school: active and positive citizenship where student has ownership and is an active participant of the
school and community

*Add K-4, 5-8 and 9-12 scenarios to demonstrate what this might look like

INSTITUTIONAL ENGAGEMENT:

e  Play school well- norms of school & institutional expectations

e  Participation in the requirements for school success (Dunleavy & Milton, 2008)

e Students who participate in academic activities REQUIRED within a school, strive to meet formal requirements, make
serious personal investment in learning and are more engaged (Dunleavy & Milton, 2008)

e  Staff review processes at school that encourage and support student academic engagement and success such as:
attendance policies, homework completion expectations, best practices in calculation of marks and discipline policies

e School and classroom culture sets standards for behaviours

*Add K-4, 5-8 and 9-12 scenarios to demonstrate what this might look like

INTELLECTUAL ENGAGEMENT:

e Heart in Learning: Students participation in learning with serious psychological and cognitive investment in their own
learning (Dunleavy & Milton, 2008)

e Students attribute their success to their own effort and thus put forth a serious investment in their learning

e Student interests and their prior knowledge related to content to be studied, is fostered. The teacher establishes learning
tasks in ways that help students see the relevance and meaning of what they are studying in relationship to their lives,
family and communities (Lemke, 2008, p. 8)

e Students set learning goals and have choice (and receive feedback) as to how they are progressing towards attaining these
goals (Lemke, 2008)

e Students are provided with learning opportunities that are authentic to demonstrate their learning. It is clear for students as
to how they will be assessed in relation to which outcomes, and how student work will be assessed (Lemke, 2008. p. 8)

e Students have models of the process of inquiry and deep learning (Lemke, 2008)

*Add K-4, 5-8 and 9-12 scenarios to demonstrate what this might look like



THE QUALITY LEARNING ENVIRONMENT FRAMEWORK IS COMPRISED OF 4 KEY ELEMENTS:

1. CLEARLY IDENTIFIED KEY OUTCOMES: TQS: KSA 3 (understand the subject disciplines they teach); KSA 7 (translate
curriculum content and objectives into meaningful learning activities)

Essential Questions:
¢ What will students learn?
e What will | do to establish and communicate the learning goals?

- Teaching is informed by the front matter of the programs of studies.

- The teacher recognizes not all outcomes are of equal importance, therefore a teacher or team of teachers
examines their programs of study to determine the essential outcomes (the rocks, sand and water outcomes).

- Instruction is focused on the essential outcomes (rocks).

- The teacher clearly communicates outcomes with students. Students are able to explain what they are
supposed to be learning and why it’s important to learn the goals/outcomes.

- The outcomes drive the choice of instructional and assessment strategies. There is alignment.

- The teacher plans for cross-curricular integration whenever appropriate.

- The teacher has an understanding of “surrounding” curriculum (outcomes at the grade level below and above)
(where students are coming from and going to next in their learning).

- Itis important for the teacher to know the outcomes his/her students are aiming for but it may not be the
same for each child in each classroom. Outcomes may need to be adapted or modified for specific students in
the classroom depending on their learning needs (e.g. life/functional skills focus, social/ behavioral focus).

- The teacher recognizes that the enrolled grade outcomes may not be appropriate for all students therefore
adaptations for these students may include selecting outcomes at a grade level below the enrolled grade or

providing enrichment opportunities for students who are mastering or excelling within their enrolled grade.



2. BALANCED ASSESSMENT PRACTICES: TQS: KSA 5 (engage in a range of planning activities); KSA 9 (gather and use
information about students’ learning needs and progress); KSA 7 (translate curriculum content and objectives into
meaningful learning activities)

Essential Questions:
e How will we know learning has occurred?
e How will we collect and provide evidence of learning according to outcomes?
e How will students demonstrate their learning?
e How will students receive ongoing formative feedback?
e How will students receive summative feedback?

- The only way for the teacher to know if students are learning is through regular assessment. This may be
formal or informal but it must reflect the outcomes from the program of studies.

- Assessment must be used to adjust future teaching as it provides the teacher knowledge to tailor the learning
environment to meet individual needs. Assessment must first be used for informing the instructional process
(as a diagnostic or formative process) rather than as a means of score keeping.

- The types of assessments must match the instructional outcomes (a variety of methods are required based on
the intent of the outcomes, for example: observations, learning logs, performance tasks, projects, tests,
written /oral/visual communication of learning).

- The teacher engages students in the learning process by encouraging students to self-assess and think about
their learning (Government of Alberta, 2011a).

- If the outcome has been adapted or modified for a student, then the assessment used to measure the
achievement of the outcome must be adapted or modified as well.

- Criteria (in the form of scoring scales, rubrics) must be determined and created/shared with students prior to
engaging in the learning process. This allows students to self-assess and encourages clear communication to
students about the criteria expectations.

- Exemplars are used for reference and to guide and celebrate great student work (Curtis, 2011).

- The teacher provides meaningful, respectful, explicit and timely feedback to learners and parents and has a
variety of strategies to invite family support for learning (Government of Alberta, 2011a).

- Feedback should be quick and specific for maximum effectiveness (comments, verbally and in written form).

- The most critical use of feedback is for the teacher to adjust instruction accordingly to meet the needs of

individual students.



- Many successful “at bats” — Students have ample, successful opportunities for learning so that they get to
practice the outcome or goal independently. The teacher moves around the classroom constantly during
independent practice to assess mastery and provide individual help (Curtis, 2011).

- Grades (summative assessment, report cards) must reflect a student’s demonstrated mastery of identified

outcomes from the program of studies (Teaching Effectiveness Framework).

3. PURPOSEFUL INSTRUCTIONAL STRATEGIES: TQS: KSA 1 (application of pedagogical knowledge based on contextual
variables); KSA 3 (understand the subject disciplines they teach); KSA 4 (know there are many approaches to learning);
KSA 5 (engage in a range of planning activities); KSA 7 (translate curriculum content and objectives into meaningful
learning activities); KSA 8 (apply a variety of technologies to meet student’s learning needs)

Essential Questions:
e What will | do to develop effective lessons organized into a cohesive unit?
e What activities will enable students to learn?
- The teacher implements new ideas, theories and techniques that engage learners in inquiry and problem
solving (Government of Alberta, 2011a).
- The teacher designs and facilitates a variety of purposeful group and individual structures that facilitate
student engagement and make content meaningful (Government of Alberta, 2011a).
- The teacher uses a varied repertoire of strategies (auditory, visual, kinesthetic, etc.) to meet the diverse
learning styles and needs in the classroom.
- The teacher selects instructional strategies purposefully based on the outcome(s) and needs of their students.
- The teacher must understand how, when and why to use a particular instructional strategy (Goodwin, 2011).
Strategies are purposefully selected to:
1. Motivate and focus learning actively and authentically
2. Introduce new knowledge
3. Deepen and expand knowledge
4. Check for understanding and guide learning and reteaching (Goodwin, 2011, p. 32).

- The teacher can clearly articulate the rationale for selecting the instructional strategy utilized.

- Planned, purposefully designed questions guide student learning — The teacher plans his/her key questions in
advance which reflect a range of question types consisting of both lower-level knowledge (recall and basic
comprehension), and higher-level (application, analysis, synthesis, and evaluation). Questions are posed with
maximum student participation and engagement.

- The work students engage with requires them to be active, reflective and collaborative with each other and

connect their learning to the real world (Westerberg, 2009).
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- The teacher purposefully uses technological resources to enhance and support instruction, assessment and
learning.
- As new technologies prove useful and become available in schools (including assistive technologies), the

teacher develops his/her own and his/her students’ proficiencies in using the technologies purposefully.

4. PERSONALIZATION OF LEARNING: TQS: KSA 1 (application of pedagogical knowledge based on contextual
variables); KSA 4 (know there are many approaches to learning); KSA 7 (translate curriculum content and objectives
into meaningful learning activities);

Essential Question: What will | do to build on students’ individual strengths and passions?

- “The basic difference between personalized learning and individualized learning lies in the control. In
personalized learning, control lies largely with the students; in individualized learning, control lies with adults”
(Goodwin, 2011, p. 36).

- Personalized learning is a combination of teaching strategies which include: differentiated instruction,
backward design (beginning with the end goal in mind, designing the criteria and then building the steps,
strategies, content and skills towards the learning product) and authentic instruction and assessment
(DiMartino & Clarke, 2008).

- Personalized learning includes opportunities for:

0 Students to build on individual strengths and achievements, to pursue their passions and interests,
and learn in ways that are consistent with their individual learning styles and which are
developmentally appropriate.

0 Authentic learning experiences for students that include and extend beyond traditional education
settings that enable students to apply their learning in real-life contexts (DiMartino & Clarke, 2008;
Government of Alberta, 2010b).

- Personalized teaching is based on the belief that each student is unique and strives to build on this (DiMartino
& Clarke, 2008).

- The teacher makes connections to students’ interests, background and needs to help connect learners and
important content (Tomlinson & McTighe, 2006).

- Personalized teaching involves:

0 The teachers working to ensure the needs of every student are met. Differentiation involves
“differentiating the intensity of instruction according to student needs and mastery of content” —
checking for understanding during instruction, identifying those students who are experiencing

difficulty, providing those students with additional instruction and support (Goodwin, 2011, p. 43).
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CULTURAL CONDITIONS

As we look at our instructional practices in CESD, we believe in a...

1. CULTURE OF INCLUSION: TQS: KSA 1 (application of pedagogical knowledge, skills and attributes is based in their
ongoing analysis of contextual variables); KSA 4 (know there are many approaches to learning); KSA 6 (create and

maintain environments that are conducive to student learning);

The goal of a culture of inclusion is to provide all students with the most appropriate learning environments
and opportunities for them to best achieve their potential (Government of Alberta, 2010b).
Inclusion means ensuring that each student belongs and receives a quality education no matter their ability,
disability, language, cultural background, gender or age (Government of Alberta, 2010b).
The teacher shares in the responsibility for the learning needs of all students, including those with diverse
learning needs.
The teacher thinks and acts in a way that demonstrates universal acceptance of, and belonging for all
students.
An inclusive culture (classroom, school, district) asks:

0 What does success look like for each student?

0 What will each student need to be successful?

0 What supports and services are required (universal, targeted, individualized) and how will we use

them?

0 How will we measure success for each student? (Government of Alberta, 2010b).
An inclusive culture requires: collaboration, shared leadership, a team-based approach, a link between school
and community, persistence in finding solutions, a connection to family, an individual approach, a culturally
appropriate approach, a focus on strengths, and shared decision making.

2. CULTURE OF USING RESEARCH AND DATA TO INFORM OUR WORK: TQS: KSA 2 (aware of legislated, moral and
ethical frameworks); KSA 5 (engage in a range of planning activities); KSA 9 (gather and use information about
students’ learning needs and progress); KSA 11 (teachers are career-long learners)

As an organization we believe in continuous improvement.
High quality research in conjunction with the practical knowledge of teachers is used to inform our work as we
strive for continuous improvement. As professionals, we continually challenge ourselves, our beliefs and our
practices in light of research and understanding of best practices.
Research and practice are interconnected: research informs practice and practice informs research
(Government of Alberta, 2011a, p. 2)
At all levels of responsibility, clear-cut, specific goals for teaching and learning are established. These goals:
0 Convey a message that we are all capable of improvement
0 Provide a basis for decision making, for ways to organize and execute instruction
0 Enable teachers, schools and the district to gauge student success
0 Promote professional dialogue (Schmoker, 1999).
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- We use data to measure our progress towards achieving our goals. While data “will never be totally accurate
or reliable...in the hands of conscientious professionals, they promote successful, goal oriented effort”
(Schmoker, 1999, p. 49).

- Data helps us answer the primary question, “What do we do next?” To use data effectively, we must continue
to ask ourselves:

0 What are data telling us? What problems or challenges do they reveal?

0 What can we do about what data reveal? What strategies should we brainstorm? What research
should we consult?

0 What are data telling us about how effective our current efforts are in helping us to achieve our goals?
(Schmoker, 1999, p. 49).

- The teacher “meets regularly with colleagues in professional learning communities... to analyze student
performance data and samples of students’ work and discuss instructional strategies that the data indicate are
producing positive results” (Westerberg, 2009, p. 92).

- Data is used to monitor progress and inform instruction.

3. CULTURE OF LITERACY AND NUMERACY: (in draft version of new TQS)

- All schools see the building of literacy and numeracy as critical competencies for student success. All teachers
take responsibility for literacy and numeracy development of all students.
Literacy:
- “The teacher plans to successfully advance student literacy skills in the respective disciplines as an essential
way of learning for all students in the classroom” (Government of Alberta, 2011d).
- The teacher knows that for students to use literacy more effectively to learn in content-area subjects, he/she
must have a deeper understanding of what literacy means in his/her subject areas.
0 Each academic discipline has its own particular text features, formats and vocabulary
0 Students need to develop literacy skills that transcend subject areas as well as the subject-specific
applications of those skills. This is particularly so in junior and senior high, where students experience
the shift to content area/disciplinary learning, they receive the help from teachers to develop the
confidence and skills necessary for these specialized academic literacies (Government of Alberta,
2010c).
0 Chinook’s Edge recognizes the importance of building literacy skills for all students. As such, a literacy
framework has been developed to support teachers’ understanding and skill level to support their
students: http://www.chinooksedge.ab.ca/Reading%20Model.php
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Basic Literacy: Literacy skills such as decoding and knowledge of high-frequency words that underlie
virtually all reading tasks.

Intermediate Literacy: Literacy skills common to many tasks, including generic comprehension
strategies, common word meanings, and basic fluency.

Disciplinary Literacy: Literacy skills specialized to history, science, mathematics, literature, or other
subject matter.

(Ehren, B., 2011).

i

Numeracy:

- The goal of incorporating numeracy into all of our subject areas “is to develop individuals who can cope
confidently and competently with everyday situations demanding the use of mathematical concepts, as well as
developing their ability to learn new concepts when necessary. What is desired are students who know how to
compute, measure, estimate and interpret mathematical data, know when to apply these same skills and
techniques, and understand why these particular processes apply” (Saskatchewan Education, n.d.).

- The test of numeracy is whether a person naturally uses appropriate mathematics strategies and skills in many
different contexts. Numeracy is the mathematics everyone needs for life, not the mathematics needed by
specialists (Government of Alberta, 2011c).

*Note: A 2011 Discussion Paper has been developed by Alberta Education but is not yet available for public release.
As the discussions and strategies around numeracy continue in the province, this section of the QLE will continue to
be developed.

4. CULTURE OF ENGAGING THROUGH LEARNING COMMUNITIES: TQS: KSA 10 (establish and maintain partnerships
among schools, home and community, and with other schools); KSA 11 (teachers are career-long learners)

- As an organization, we believe in the importance of learning together. We see Engaging through Learning
Communities encompassing three elements:

0 Communities: school staff work in continuing groups “where they are committed to and have
collective responsibility for a common educational purpose, where they are committed to improving
their practice in relation to that purpose, and where they are committed to respecting and caring for
each other’s lives and dignity as professionals and as people” (Hargreaves and Fullan, 2012).
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0 Learning communities: The work of learning communities is driven around improvement of student
learning, achievement, and well-being with everyone in the organization contributing to long term
solutions (Hargreaves & Fullan, 2012). We learn together by being engaged in a purposeful way
around issues of instructional importance and effective principles of teaching and learning and
continually ask ourselves three critical questions:

A What do we expect students to learn?
A How will we know if students have learned it?
A What will we do if students have not learned it?

0 Professional learning communities: “Where collaborative improvements and decisions are informed by
but not dependent on scientific and statistical evidence (data), where they are guided by experienced
collective judgment (experience), and where they are pushed forward by grown-up challenging
conversations about effective and ineffective practice” (Hargreaves & Fullan, 2012, p. 128).

- Engaging through learning communities “is all about teachers and school leaders working together to develop
effective instructional practices, studying what works well in classrooms, and doing so both with rigorous
attention to detail and with a commitment to improving not only one’s own practice but that of others”
(Mourshed, Chijioke, & Barber, 2010, p. 74).
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